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Engagement in Active Learning with Brazilian
Adult Educators
John A. Henschke

Brief Background
Partners of the Americas was inspired by President John F. Kennedy. who in 1963
launched the Alliance for Progress, a program of government-to-government eco
nomic cooperation across the Western Hemisphere. At the s,\me time, Kennedy also
called for a parallel people-to-people initiative, one that would allow private citizens
to work together for the good of the Americas. Today, it is a private, nonprofit, and
nonpartisan organization, enjoying the support of many individuals, international
corporations, and foundations. Every US president since Kennedy has endorsed the
Partners' program, as have government leaders throughout Latin America and the
Caribbean. There are 60 •partnerships' that have been permanently established
between 45 states and the District of Columbia in the USA, and ~l Latin American
and Caribbean countries. The relationship between Missouri and Para is now in its
43rd year. The main program areas include: Citizen participation, education and
training, economic development, family life, and culture. People volunteer their
participation from all walks of life, including: doctors, nurses, social workers, reli
gious leaders, farmers, foresters, artists, city administrators, university professors,
engineers, students in high school and higher education, and leaders of numerous
community organizations.

Content of the Program
The programs that I designed and conducted with the folks in Brazil were focused on
the methods and techniques of teaching adults. More specifically, the content relates
to the principles of adult education (andragogy - the art and science of helping
adults learn). At this point, a capsule form of this content could be depicted in two
ways which complement each other. The first one is oriented toward five building
l.A. Henschke (f8l)
University of Missouri-St. Louis and University of Missouri Extension, Saint Louis. Missouri.
USA
e-mail: henschkeJ@missouri.edu
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blocks of teaching teachers of adults how to teach adults. These include: Beliefs and
notions about adult learners; perceptions concerning qualities of effective teachers;
phases and sequences of the learning process; teaching tips and learning techniques;
and, implementing the prepared plan (Henschke, 1987). The second one is about six
assumptions and eight process elements. The assumptions are: Adults need to know
why they should learn something; adults have a deep need to be self-directing;
adults have a greater volume and a different quality of learning experience than
youth; adults' readiness to learn is tied closely with their needing to know or do
something new in their life situation; adults enter into a learning experience with
a task-centered orientation to learning; and, adults are motivated more by internal
than external motivation. The process elements adults need are: Preparation for the
learning; a climate conducive to learning; a structure for mutual planning; engage
ment actively in their determining their learning needs; translating their learning
needs into objectives; designing a pattern of learning experiences; conducting the
learning experiences; and, evaluating the extent to which their objectives have been
met (Knowles, 1996; Henschke, et aJ., 2003).

Type of Program, Size, Duration, and Organizations
The program I led spread over six trips to Brazil I made in a period of 13 years,
conducting 19 different courses (all focused on the art and science of helping
adults learn), with a total of 428 participants from five Brazilian states, and 33
educational, corporate, and service agencies. Total instruction time for all the
programs carne to 351 hours. The agencies included: The Federal University of
Para (UFPA) - Belem and Santarem Campuses; Lutheran University of Santarem;
Brazilian Movement for Alphabetization (MOBRAL); Belem, Para, Public School
Adult Education (BPPSAE); Belem Community Adult Basic Education Programs
(BCABEP); Escola Bosque (School in the Jungle); Central Electric Corporation
of Para (CELPA); Federation of Industries of Para (FIEPA); Service to Small
Businesses and Industries of Para (SEBRAE); Secretary Municipal of Education
and Culture (SEMEC); 0 Liberal (Newspaper, Radio, and Television Commu
nications of Belem); Telecommunications of Para (TELEPARA); Cement Com
pany of Brazil (CIBRASA); Colegio Paulino de Brito (CPDB); Secretary of Work
(SOW); Companheiros Das Americas do Para (CDA); Federal University Hospital;
Para Community Educators; Procter and Gamble-Belem; Slate University of Para
(SUPA); Partnerships between nine Northeastern Brazilian States and their USA
Partner States; Eslacom Corporation; Institute of Educators in Belem (ISEBE); and,
University of Amazonia-Belem.

Rationale/Purpose of Providing an International Program
The Para Partners included the Vice-President for Extension at the Federal
University of Para (UFPA). He was very much aware that UFPA had no program on
methods and techniques for teaching adults. Nonethelyss, he knew and understood
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the Field of Adult Educatron with a literature base that emphasizes how adults
need to be taught differently from children (Knowles, 1980, 1996; Henschke,
et a1., 2003). Some of the sources of his information regarding this difference came
from his knowledge that the University of Missouri had some resources related
to this and a graduate academic program in Adult Education. He was also very
knowledgeable about one of the main Partner Program Areas, that includes bringing
together institutions of higher education - north and south - to share and exchange
knowledge. The Vice-President used the opportunity of a visit to St. Louis, to
explore the possibility of garnering some of the help from the adult education
resources at the University of Missouri to assist them in their learning needs. This
also set in motion the exchange of adult learning resources that would continue for
many years to come.

MissionlPhilosophy of the Organizations
As can be seen, the organizations served by this program covepa broad spectrum:
Industrial production, service, education, healthcare, business operations, news
media, volunteerism, professional associations, telecommunications, and munici
pal government, to name a few. Although each one of these organizations has a
unique mission and philosophy, they have a common element - their managers
and employees live in a changing world, and thus learning is a continual compo
nent of their survival. The fact is that, today's rapidly changing and increasingly
technologically-oriented society has created a need for teachers and trainers whose
outlook reflects understanding and concern for the unique needs of the adult learner,
provides appropriate instruction that meets the needs of diverse learners, and recog
nizes that learning is a lifelong enterprise and proposition.

Issues, Barriers, and Strengths and Corresponding Strategies
Applied in Program Development
In my initial contact with this program, I provided a list of adult education topics
I would present in Brazil to the President of the Missouri Partners. My first thought
was that in line with my philosophy of how adults learn, rather than lecturing to
them, they would be much more inclined to participate in the mutual planning and
carrying out of an edueational program. The Partners President nevertheless, told
me that I was the authority in adult education and they would want me to leeture
(Henschke, 1995). I kept my doubts to myself about that, but dutifully provided
the one page list of possible adult education lecture topics to the Missouri Partners
President, who passed the list on to the Vice President of the Federal University of
Para (UFPA). However, I made my preparations and readied materials that I would
use. Of course, I knew that I would be working through translators to communi
cate in Brazilian Portuguese; however, in my preparations I had no contact with the
interpreters UFPA would provide.
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By the time I arrived in Belem, Para, Brazil for the first course I would teach, my
hosts had amassed a participant pool of 40 participants from five Brazilian States,
for our 45 clock hours of learning together. In my adult education style, I set the
41 chairs in a circle around the room. I like to be able to face learners (and have
them face each other) when I teach and not have them looking at the back of other
learners' heads. In the beginning session of about an hour, I began by explaining that
in adult education, I believe that active participation would net the most learning.
It also consisted of each introducing himlherself, where they were from, and their
interest in adult education and this course. At the completion of the introductions of
the participants, we took a break.
I started the next session as I suggested that we would take the next step in our
process. I said no more than five words when someone interjected something like
the following. "Wait a minute, you asked us to introduce ourselves, but you didn't
introduce yourself. Who are you? Where did you come from? Who sent for you?
What do you intend to do with us?" In other words, this person was expressing the
sentiments of the group and saying, "You say you believe in active participation;
well, we believe in participation, and this is how." Or, "Are we in for another dose
of whatever from a USA 'Gringo'?"
Immediately, a Para Partners representative started to explain how I was invited
to come to Brazil, and that this was part of the exchange program between Para and
Missouri. After that person explained, I apologized for my oversight, introduced
myself and said something like the following. "I am here to see if we can create a
beneficial learning experience together. I cannot do anything without your cooper
ation. I would like to ask your participation and sharing to see if we can mutually
benefit from interacting with each other in a constructive way. I am here to learn
from you, and to share some things that I have learned in adult education." With that
they opened up the doors of their hearts and invited me in. We began to investigate
and demonstrate some interactive learning exchanges through a variety of learning
and teaching techniques and methods that are in line with how adults learn. Needless
to say, the sessions were lively and dynamic.
Perhaps the most beneficial and exciting technique we constructed and used is a
simulation technique caned the 'critical incident'. About 75% of the way through
the course, as we were demonstrating the various techniques, I presented the situ
ation in the simulation. You are involved in an adult education methods and tech
niques course conducted by an adult educator from a foreign country. He has just
had an emergency situation arise at home and has had to return home. How will you
organize yourselves to continue conducting the course now that the leader is gone?
They began organizing themselves to carryon. In 15 minutes, another intervention
comes: Word has just come that your bosses will come to the session they heard
you were involved in, and would like to see you demonstrate what you have been
learning. How will you organize the session to demonstrate to them what you have
been learning? They began organizing themselves to prepare for their bosses arrival.
In 15 minutes, another intervention comes: This time the message is that your bosses
will be using what learning you share with them for this course, as a basis for your
salary adjustments for this next year. How will you prepare for this aspect to put
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Challenges and Solutions in Program Delivery
The success of the first ventures on methods and techniques for teaching adults
had a snowball effect on this program. The Para Partners were very satisfied with
the result. They planned another opportunity for me to come and conduct a course
again. This time when I arrived in Belem, they had to postpone the start of the
course, since most of the participants would travel to the course on public trans
portation by bus, and the bus company was on strike. We used this time to visit
a 'video school' that is conducted out in the jungle. When the bus strike finally
ended, we gathered the 20 participants and started the course. As we began, I had
only brought a book chapter with me that I had written on the topic of 'training
teachers of adults'. These were the five building blocks that after 22 years in adult
education and looking at the literature in the field, I determined were the major
ingredients in preparing non-experienced teachers of adults: Beliefs and notions
about adult learners; perceptions concerning qualities of effective teachers; phases
and sequences of the learning process; teaching tips and learning techniques; and,
implementing the prepared plan (Henschke, 1987). During the time together, we had
the article translated into Portuguese, so the participants would have that article as a
continuing resource after the course was finished. However, for the course structure,
I decided to preface each one of these blocks with the following words in the form
of a question:
I. As you are readying yourself for helping a group of adults learn, what would/do
you focus on regarding your - beliefs and notions about adult learners?
2. As you are readying yourself for helping a group of adults learn, what would/do
you focus on regarding your - perceptions concerning the qualities of effective
teachers?
3. As you are readying yourself for helping a group of adults learn, what would/do
you focus on regarding your - phases and sequences of the learning process?
4. As you are readying yourself for helping a group of adults learn, what would/do
you focus on regarding your teaching tips and learning techniques?
5. As you are readying yourself for helping a group of adults learn, what would/do
you focus on regarding your - implementing the prepared plan?

I planned to have small groups of four persons, thus giving me five groups. I would
have all of the groups discuss and generate their responses to each of these questions
in turn. However, I gave them a choice. Did they want me to share my answer first
to one question at a time, then have them discuss, generate and share their answer
to each one of the questions in turn? Or, did they want to discuss, generate and then
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share their responses to each question, and then I add what I would answer that is
additional and different from what they answered? Interestingly they chose the latter
one. They wished to have the opportunity first to discuss, generate and share their
answers, with mine added. This made it obvious that my early perception that they
did not want me to lecture to them was affirmed. They were very much in line with
what we know about how adult learn - they were inclined to be self-directed.
As an illustration for what they generated and what I added on, we will focus
on question # 2. As you are readying yourself for helping a group of adults learn,
what would/do you focus on regarding your - perceptions concerning the qualities
of effective teachers?
The Participants Responses:

pat
- usi
- sen

-

-

to identify the role/develop respect for the role;
participative communication;
define needs and experience of the group;
connect theory to practice;
content knowledge;
motivate;
dynamic/active [participative);
friendly;
provoke participation;
perceive expectations of learner;
use of multiple methods and techniques;
accept critique during evaluation;
skills in awakening interest in the learner;
develop a flexible plan;
share rich life experience;
good listener;
place value on learner's experience;
always look for newlbttter ways;
have adequate/applicable use of evaluation/feedback;
enthusiasm - be creative;
interest in learner/content; and,
understanding that learners also teach (Titus, 1996).
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interest in the students and the subject being studied;
able to communicate well;
good knowledge of the subject;
prepared to teach the lesson;
enthusiastic;
a desire to instruct;
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being flexible;
tact;
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patience;
<'
- using a variety of teaching techniques;
sensitivity; and,
courtesy (Henschke, 1987).

Evaluation at Learners' Level and Program Level
As time moved along, the satisfaction increased on the value derived for the
course offerings on 'methods and techniques for teaching adults/helping them
learn'. Thus I kept receiving invitations to come back to Brazil and teach more
times. I was engaged as a major evaluation designer, according to adult education
principles, for the Partners Regional gathering in Recife, Pernambuco, Brazil.
This was a gathering of nine states from Northeastern Brazil that were partnered
with nine States in the USA. The four days spent planning and implementing
leadership development of those partnerships focused on: Folks from 18 states/nine
partnerships, getting acquainted with one another; sharing what was transpiring
in each partnership; developing plans for the directions each partnership would
take in the future; preparation for leaders from the USA States to spend time in
their Partner state; and, reflecting on the value of a major gathering of this kind
with implications for the future. The experience was enthusiastically embraced and
recommendations were made that this same kind of meeting needed to be offered
in the future, not only a repeat of these nine partnerships, but in other regions of the
Partners of the Americas.
When we went to the Missouri Partners State of Para, we had an opportunity to
plan for the future of the partnership with partner members. In addition, I had the
opportunity to conduct a short seminar at the Federal University of Para. One of
the most exciting things that happened at that seminar, was a participant from an
earlier course a couple of years previously attended part of the session. At the break
time, he came to me and said something like this, "I am a Professor at the Para State
University, and I attended your course three years ago when you were here. I want
to thank you for all I learned during that course. I am using all of the methods
and techniques I learned then, in my courses at the State University. They have
been immensely beneficial and my classes are so much better, with my students
being more enthusiastic about learning than ever before." I certainly must say that
comments like that make the effort all worthwhile.

Sponsorship of the Belem Municipal Secretary of Education
Next, I was invited to conduct the course (methods and techniques for teaching
adults) at the Institute of Educators in Belem (ISEBE) that services 53,000 teachers
in the Belem metropolitan area of 1,500,000 inhabitants. This 40-hour course was
attended by 28 participants. These were mostly teachers in the public school system
of Belem, a different group of educators than I had worked with previously. This
time, I had the opportunity to take an Adult Education Master's Intern and a Doctoral
Intern with me to help in facilitating the learning of those adults.
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In addition, we had the opportunity to visit a number of corporations, organiza
tions, and educational institutions to talk with them about what they were doing in
adult education and human resource development. This was mainly in preparation
for conducting a series of courses the next year. I was already being invited again to
expand the educational offerings. This was an evaluation commentary on our work.
Satisfaction and results were increasing and expanding to other entities that have a
lifelong learning component involved in their work, although they are not primarily
an educational organization.
A special experience came on this trip when we drove out into the jungle and visited
what was to be called 'EscolaBosque' (School in the Jungle). It was being built within
the Amazon jungle, with the walkways made to accommodate the heavy rains of the
area, without it becoming muddy. The building was being constructed in the midst of
the trees and growth, without removing them. Some of the classrooms were placed
outside to take advantage ofthat setting educationally when it was not raining. Housing
was also being provided in such a way as to protect participants from the elements,
especially the heavy rains (they receive about 90 inches of rain per year there).
We were offered the possibility of conducting our courses in that location the
next year when we would come to Belem. However, time would not be on our side,
since the school building was not finished by the next year. Some problems emerged
that slowed construction.

Education as a Two-Way Street
The following Summer, Ms. Isabel Silva, an English Professor at the Federal
University came to the University of Missouri-St. Louis to enroll in an adull
education course I was conducting on the topic: Comparative International Adult
Education. She came so that she could learn directly about how to teach adults. She
indicated that they do not know how to teach adults, but have taught adults like
they teach children - in aJransmittal approach rather than in an inquiry approach.
Even though they try to do transmittal less like sitting in circles - she says it is
not enough. They still ignore students' experience, and are very much preoccupied
in transmitting the information. She learned a number of new active participation
and interactive techniques on how to teach adults and found it to be an enlightening
experience. She took those new techniques home to implement in her classroom. In
addition, she will be helping in the instruction and translation of the courses the next
time I would be going to Brazil (Marty, 1995).
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Benefits for and Shortcomings of Faculty and Staff During All
Phases
The fifLh time I went to Belem to teach was a combination of excitement, collabo
ration, cooperation, stretching, engagement, fund raising, and some conflict. It also
entailed some relaxation and recreation, as did all of the other trips. I was espe
cially invited by Tancredi Carvalho (1995) the Director of the School of Education,
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Federal University of Para (T1FPA), to teach a series of four courses at UFPA. These
courses were entitled: Methods and Techniques for Teaching Adults in Human
Resource Development Programs; Curriculum Theory and Development in Human
Resource Development Programs; Program Development Marketing in Human
Resource Development Programs; and, Distance Education and Learning in Human
Resource Development Programs. The courses were conducted over a period of
84 hours of instruction, in conjunction with the numerous institutions listed in the
beginning part of this chapter.
I recruited three others, with whom I had previously worked on other projects,
from the University of Missouri-St. Louis to go with me to teach these courses:
Professor of Reading and Adult Education, Dr. Gwen Turner; Adult Education
Doctoral Intern, Mr. Tom Titus, Engineer from the Boeing Corporation; and, Adult
Education Master's Intern, Mr. Murray Young, Private Consultant from Howlette
and Associates. Although the national office of Partners of the Americas paid for two
of the round trip plane tickets for our faculty, there was a major fund raising effort
that was carried forward by Ms. Marcia Leite from Para. This effort garnered funds
for the other two round trip plane tickets, housing, per diem, loca~ travel, and course
materials. Marcia, as a member of the Para Partners and a faculty member of the
UFPA, was the major force who obtained funds from the corporations, universities,
municipal education office, social institutions, and agencies. She also was one of the
translators for the courses, along with Ms. Isabel Silva, and Mr. Robert Finnegan,
whom the UFPA used on numerous occasions as a translator for academic projects.
The four faculty and three translators (from English to Portuguese and from
Portuguese to English) worked very well and cooperatively during all this time. I can
say that the work went very smoothly during the courses. A major benefit present
was that I had worked in this kind of situation numerous times (conducting courses
through translators) and so was able to manage the process quite well. We had a total
of 54 people enrolled in the four courses, with most of them taking all four courses.
One drawback in all of it was that, each one of the teachers and the translators did not
always understand the differences in culture and differences in some of the meaning
of academic words. Consequently, extra time was used to clarify what was being
conveyed in both directions of the translation. Continuously seeking to improve our
process of working together during the conduct of the courses was mandatory. We
checked with each other to see how things were going and what we needed to do in
order to continue to be effective.
One of the evaluative comments (in English, no less) about the courses came
from Fabiola who works in the FIEPA (Federation of Industries in Para).
Mr. Henschke: I'd like to thank you for these extremely
enlightening meetings. I'm certain the results of this
course will be very useful for me, both professionally
and personally. I would like to thank you saying: please
come back. With pleasure, FABIOLA.

Another comment came from an engineering professor in the College of
Engineering at the Federal University of Para (UFPA). He had shared that he
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was having difficulty with getting some of his students to understand engineering
concepts. They just did not seem to get it, and he didn't feel that he was connecting
with them. As we used the adult learning processes, we were trying to make a
connection with the characteristics of the learners, and then would suggest (and
demonstrate the use of) techniques that would constructively respond to each one
of the characteristics. As examples, we used the following; for the characteristic
of 'immediate concerns', techniques suggested were to use realistic problems,
adult-oriented materials, and concrete situations. For the characteristic of 'low
self-concept' , techniques suggested were to respect learners for what they respect
in themselves, involve them in planning and decision-making for the curricula,
and tap their experiences. For the characteristic of 'alienation-loss of control',
techniques suggested were to enhance attitudes about their ability to learn, orient
learners to be active and seek community resources rather than focus on events,
cite examples in which awakened human potential changes one's life drastically
(Henschke, 1989). As we went through these suggestions, one at a time, finally this
professor exclaimed,
Now I get it, I know what I have been doing wrong with
my students. I know why I have not connected with them
and they don't understand. 1 now know what I need to do
that will help them understand the engineering concepts.
1 have only been focusing on the content, and I need to
focus on them and engage with them so that they can
process the concepts through their minds.
Engineering Professor at UFPA-

In the Distance Learning Course, each group was assigned the responsibility to
construct an event that would exemplify what they had been learning about the use
of adult education methods and techniques for addressing the situation. One group
used the short wave radio to reach their audiences located remotely in the Amazon
jungle. The event they developed was a plane flying from one place to another and
had crashed in the jungle. They used their short wave radios to make contact with
help, and guided them to the location where the crash had occurred. No one was hurt
but they were stranded. Through this means the helpers were able to get them out
of the crash location and safely home. They emphasized that this situation was an
actual happening in one of their programs and provided some of the details. What an
enlightening experience this was when someone from another group spoke up and
said, "My father was on that plane, and they actually rescued them in the way that
you described." The 'oohs' and 'aahs' were definitely heard in the room at that time.

Role of Administration in the Para Partners and Missouri
Partners Role
There was some difficulty that emerged surrounding the presentation of the
four courses that were presented and the funds that were garnered from various
Para sources. Marcia Leite, who single-handedly went to the corporations and
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organizations to ask,tthem to contribute, used the FADESP (Foundation for the
Development of Educational Special Projects) at the Federal University of Para
(UPPA) as the fiscal agent to deposit the money and pay bills for the project. This
worked very weIl and helped the project run smoothly. However, the then President
of Para Partners, felt that the money should have been deposited in the Partners
Bank Account and that all expenditures should have been approved by her. She had
no commitment to the Adult Educational Project in which we were involved, and
had been known previously to divert Partner Funds toward personal projects of her
liking.
A fuB accounting of the income and expenditures was provided by Marcia Leite
to Partners of the Americas (POA) in Washington, DC. Nevertheless, Para Partners
President wrote a letter to the Missouri President and POA in Washington, express
ing her displeasure with how the funds had been handled, and she was asking the
Missouri Partners to ban any further interaction with Marcia in the future. On the
face and very practically, it seemed to me that it was a situation of 'jealousy' and
'desire for control' on the part of the Para President. Others may look at it differ
ently. Nonetheless, before the Missouri Partners Meeting, the President indicated
that he was prepared to present this letter from the Para President and ask for a
vote of condemnation of the action that was taken by Marcia Leite. It finally came
down to my saying to the Missouri Officers that if they insisted on doing that, I
would ask for equal time to present the other side of the story. It turns out that
they had not investigated both sides of the story, but only were going to take action
based on the letter of displeasure they received from the Para President. To my
knowledge, the issue was never discussed in the Missouri Partners Meeting, and no
further action was taken, unless it was taken when I was absent from the meeting
sometime later.

Opportunity for Conducting Adult Education and HRD in One
Corporation
The sixth time I went to Para to conduct my now standard (with adaptations each
time) methods and techniques for teaching adults, brought with it some special
opportunities. All of the previous work I had conducted in Para under the aus
pices of the Partners of the Americas, had been held closely within the Belem
(The Capital City of Para 1,500,000 population at the mouth of the Ama
zon River) and suburbs in the immediate close proximity. This time once again
I conducted the course with 35 Faculty Members of UFPA, the University of
Amazonia, the State University of Para, Public Schools in Belem, and from other
institutions nearby. The usual excitement and interest was generated as the course
progressed.
There were two special opportunities. One opportunity was with Albras/Alunorte,
the third largest aluminum industrial corporation in the world. This was one hour
by boat and one hour by auto away from Belem. When they built the plant, they
also established a city nearby to accommodate 45,000 in population. The city,
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with houses and the infrastructure, needed to be developed because this plant
was constructed in the middle of the Amazon Jungle. The second opportunity
was 500 miles up the Amazon River in Santarem, the second largest city (250,000
population) in Para. This was for Faculty of the Santarem Campus ofUFPA, Faculty
of the Lutheran University located there, and other interested adult educators from
various institutions around the city. The only way to reach Santarem from Belem is
a one-hour plane ride, or a 1200-mile auto drive through the jungle.
The AlbraslAlunorte Corporation program was to be conducted as part of a
series of 15 courses in a professional development project that Jose Trabulo (an
Engineering Professor at UFPA, and Past-President of Para Partners) had negotiated
with the Corporation. This course was being conducted for 26 engineers who were
also managers, and had the responsibility of keeping their workers up-to-date with
learning the new developments in their field. This time I didn't work through a
translator. These people were fairly fluent in English, so we conducted the course
in English. Thus, the course was labeled: The Engineering Manager as Educator
(Ingalls, 1976). It cast their thinking in a whole different light, seeing themselves
as facilitators of learning (Boone, 1991; Henschke, et al., 2003; Henschke, 2007;
Knowles, 1980, 1996; and Titmus, 1989).
The course went well with my combining the five building blocks of training
teachers of adults, and focus of getting them to assess themselves on the dimensions
of manager as educator, along with their needs for change regarding the dimensions.
There responsibility was to design an adult education program for their workers
becoming updated in their field(s), based on the things they learned in the course.
All went well at the beginning session, when Jose Trabulo was present. However,
he had to be absent for the second session.
During the second session, I had started to get them to assess themselves on the
dimensions of 'manager as educator'. One engineering manager spoke up and we
had quite an exchange between him and me.
(Walt)

- John, what is the objecrive of this exercise? (Then he repeated about four or five
times, the following.) We are not teachers. We are not professional teachers.
(Then he continued.)
Why is this part of a program for engineers?
Are you an engineer? Our first course in this series of 15 (this is # 4) was not
taught by an engineer.
Trabulo is an engineer- he taught one of the courses.
Do you teach a group of engineers like this in the USA?
Is this part of a series you do for engineers in the USA?
(John)

- You are managers and some of their role is as educators.
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These are academic things.
(John)

- Trabulo only negotiated this kind of program in Brazil, not the USA.

- Why is this part of engineers program?
(John)

- We (you) would have to take that up with Trabulo and the people in the corpo
ration who made - entered into this agreement. My responsibility is to do this
on these topics. This is what Trabulo asked me to do.
(Walt)

- What are we doing? What is the objective this week~
(John)

Five building blocks and application to your situation. along with assessing
yourselves on the dimensions of a 'manager as educator' .
(Walt)

This is the first time you have taught a group of engineers? Does this connect
with what went before and what comes after?
(John)

'or five
achers.

I am perfectly willing for you to discuss this with Trabulo and your bosses in
the corporation. I have this responsibility to fulfill, and Trabulo paid my way
down here from the USA, and to house and feed me while I am here to do what
he asked. That is what I need to accomplish. We will move on with the agenda
at hand.

vas not
With that we moved forward with the course as was designed. Walt's non-verbal
response to this appeared to indicate a reluctance to talk with Trabulo or the bosses
in the Albras/Alunorte Corporation. To my knowledge, he never pursued this fur
ther. Trabulo came to the next session and addressed the matter very shortly. We
addressed the agenda very smoothly from then on. Anytime Walt got a bit hesitant
with what we were doing, the other 25 engineering managers in the program would
chide him and say, "Come on now, Walt, get with it. We have this to do, and we
are going to do it." They would also take some pains to explain to him if he didn't
understand things immediately. The discussions went well during the remainder of
the week. and each of the resUlting products from the five groups was excellent.
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The course was well received in Santarem, and all the participants were excited
about the learning they were gaining. There were 20 participants and the instruction
lasted 24 hours. The evaluations were such that they all indicated the benefit they
derived for their jobs, and expressed hope that I would come back sometime in
the future.
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Insights About Teaching Cross-Culturally
One of the major things about cross-cultural teaching is to remember that language is
not the only factor to be translated in the communication and learning. There is the
culture that is to be also translated. Jaochim Gomez, for a number of years was the
Executive Director of the Para Partners. He was my translator a couple of times in
the courses I taught. He ran his own international shipping business. He also served
as ambassador to Finland for a number of years. He has the capability to simultane
ously translate when one was speaking. It was almost like a machine I could speak
in the English language, and it would come out his mouth at the same time in the
Portuguese language. By the same token, someone else could speak in Portuguese,
and it would come out his mouth at the same time in the English language.
I noticed that after the person was done speaking, he would go on for a bit with
more words. When asked about this, he said that he was translating the culture and
explaining the culture in the other language. Many times, he said that it was difficult
because some of the idioms or ideas in one culture had no likeness in the other
culture, so it was necessary to go on with an elaborate explanation.

Lessons on Building Inter-Cultural Partnerships
Perhaps this situation is quite unique, in that this inter-cultural partnership between
Para, Brazil and Missouri, lJSA has been in the building process for now more than
40 years. We have at least six or eight exchanges per year, going both north to south,
and south to north. Most of us who have been active in this Partnership (I have now
been active for 23 years, and I carried on the methods and techniques for teaching
adults program for 13 years) entertain Para guests in our homes and work with them
on their programs at least two to four times per year. It is like having a member of
the family come and visit. We open our homes to them and make them feel at home.
Although sometimes the visitor does not speak English very well or not at all, we
are still able to communicate quite welL We have learned to interact quite well with
non-verbal communication. Thus, the greatest lesson in all this is that there is no
better way to build inter-cultural partnerships, than to be present and work with
members of the partnership. When a new visitor comes, it is like picking up the
relationship where the previous one left off when they went home.
We had some very enjoyable recreational things that we did while we were in
Brazil. Dinners in a variety of exotic restaurants were always a very delightful
experience, especially when local folks joined us. Shopping was a special treat, thus
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acquiring some uniquely Brazilian artifacts. I had the opportunity to be a judge at
the Carnival Beauty Contest in Belem two different years. The others from USA that
were with me were also selected for that opportunity. That was quite an event. These
girls were rated according to their beauty, the creativeness of their costume which
they each designed for themselves, and their dancing talent. After one Carnival
Beauty Contest, we left immediately for a four-hour boat ride on the Amazon
River to Marajo Island, and spent the weekend on some of the most beautiful
sand beaches in the world. The relaxation was great, the food was exceptional. the
swimming was excellent, the fellowship with our hosts was 'top-notch', and the
accommodations were superb. All in all, Belem, Santarem, Mosquiero, Bacarena,
Sourte. and Salvatere, in the State of Para, Brazil, are what makes this an enchanting,
tropical paradise.

Overall Lessons Learned
It is great to have folks to work with that get along and bave a heart for the Partners
of the Americas Program. This makes it so that there is no fighting about who gets
the credit for what. We are all there to get the work accomplished.
When there are those who want to take issue with what is going on or how things
are done. I like to give some thought about and distinguish what I have control of
and what is in the control of others. Keep yourself focused on what you are seeking
to accomplish and your responsibility. If someone seeks to fault you for something
out of your control, just keep your cool and remember how and why you got to
where you are and where you intend to go with what you are doing. Don't allow
yourself to become sidetracked by someone else's agenda. Don't let the 'crazies'
get you down, because they will be there in most every situation.
Learning is the central focus of what we are about in adult education. That is a
human process. I have found that learners learn much the same way in all parts of
the world. The only thing I have found as a small variation to this is that we relate our
learning to our own situation and setting. Do some adapting and things will 'sail along' .
It is the relationship that teaches (Titus, 1996). So when I go into a situation, one
I have been in previously or have not been in at all, I seek to establish a relationship
with those there for our mutual benefit. In all the courses I have taught in Brazil,
those relationships flourish as we spend time together seeking to understand the
perspectives of each other. It is not all about 'me', but it is all about understanding
others' point of view so that we may establish a personal working relationship in
order that all of us may get to where we are seeking to go.
Be clear about what you are seeking to accomplish, devise the best way you know
how to get there that is in line with your ideas about how adults learn, grow, and
develop, and then seek to follow that path to produce huge benefits for all involved.
Always look to your host to guide you and support you in what you are seeking
to accomplish. They know the local situation and can be of the utmost help to you.
Be very sensitive, responsive, and give due honor to the local people and to the local
culture.

136

J.A. Henschke

References
Boone, E., (1991). Planning programs ill adult educatioll. Englewood Cliffs. NJ: Prentice Hall
Publishers.
Henschke. J.A .• (1987). Training teachers 0/ adults. In Materials and Methods in Adult and
Continuing Education. Fourth Edition. Klevins. C., (ed.). Menlo Park, CA: Klevens Publishers,
Inc. pp.414-422.
Henschke, J.A., (1989). The adult learner. A presentation made at an adult education conference.
April, 1989. SI. Louis, MO: University of Missouri.
Henschke, J.A .. (1995). Theory and practice in preparing humall resource development pro/ession
aldn Proceedings of the Academy of Human Resource Development. 51. Louis: University of
Missouri. pp. 7-2.
Henschke, J .A., (2007). Integrating the concepts 0/ andragogy and dimellsions (!f malUralioll.
An Unpublished Paper. St. Louis, MO: University of Missouri.
Henschke, J.A., Cooper, M.K., and Isaac, E.P., (2003). Teaching llO/Hraditiollalleamers. A pre
sentation to the faculty at the University of Missouri-SI. Louis.
Ingalls, J.D., (1976). Human energy: The critical/actor/or Individuals alld organizations. Reading,
MA: Addison-Wesley.
Knowles, M.S., (1980). The modem practice 0/ adult education: From pedagogy to andragogy.
New York: Cambridge Book Company.
Knowles, M.S., (1996). Adult leaming. In, Craig, R.L., (ed.). ASTD Training & Development
Handbook: A Guide to Human Resource Development, Fourth Edition. New York: McGraw
Hill.
Marty, C., (1995). Braziliall pn!fessor learns methods here: Productive partnership as Brazilian
pro/essur leaves educated in ways to teach adults. St. Louis (Maryland Heights/Bridgeton),
MO: County Star Journal, August 2.
Tancredi Carvalho, A.M.O., (1995). Letter (!f invitatioll to leach series (if courses in Belem. Belem,
Para, Brazil: Director, School of Education, Federal University of Para.
Titmus, C.J., (ed.) (1989). L(felong leamillg for adults: All international handbook. Sao Paulo,
Brazil: Pergamon Press.
Titus, T., (1996). Internship Report. Paper presented to Dr. Henschke.

332

K.B. Elazier and G.I.E. Strohschen

Strohschen, G.I.E. & Elazier, K. B. (2008). Toward a metagogy Jorthe 21st Celllury. Manuscript
submitted for publication.
US Department of Health, Education, and Welfare (1975). A practical guide to measuring project
impact Oil studelll achievemelll. Washington, DC: US Government Printing Office (Stock Num
ber 017-080-1400-2).
Witterschein, W. (2007). Those who lead, teach, Trainillg & Development, 61(10), 39--40, Alexan
dria, VA: The American Society for Training & Development.
Young, R. C. (2008) The 18 wealth shocks of the year 2008. Young's IlIIelligence Report, Special
2008 Forecast Edition. Lancaster, PA: InvestorPlace Media, LLC.
Zemke, R., & Zemke, S. (1981).30 Things we know for sure about adult learning. Trailling, 18(6),
45-50.

Author Index

B

Biddington, R., 192
Bloom, D., 245
Boden, Dr. C. J., 289, 293
Bond, L. A., 33
Boone, E., 132
Boshier, R. W., 139, 141, 144, 145
Boudreau, 1. W., 315, 329
Boyd, D. P., 326
Bramford, C., 57
Brezinha, B., 49, 52
Brigham, S. A., 35
Brockett, R., 114
Brogden, H. E., 315
Bronfenbrenner, U., 80
Brookfield. S., 12, 14,27,36,40,291
Brown, P.,241
Brown, R., 52, 243
Brown, T., 48
Burk, J. L., 113
Bush, V., 89

Bandura, A., 92, 93, 95, 97
Baptiste, I., 32, 36, 38, 49, 291,293,295
Barton, A. C., 94
Basseches, M., 28
Bateman, I., 90
Baumgartner, L., 28,30,291,293
Beckschi, P., 323
Beder, H., 295
Begg, N., 142
Begley, T. M., 326
Beitler, M., 114
Belanger, P., 294
Belenky, M. F., 33
Bellah, R. N., 30
Benseman,1., 141, 143
Berger, C. J., 315, 329
Berger, P. L., 17, 54
Bergman, E., 242
Biddington, 1., 192

Caffarella, R., 28, 30, 291, 293
Capra, Fritjof, 79
Carcellar, N., 162
Carnoy, M.,47
Cascio, W., 315
Castells, M., 241
Cervero, R. M., 295
Chabbot, C., 56
Chaney, L., 113
Chapman, A., 322
Chapman, 0.,246
Chapple, G., 145
Cheng, L., 108
Chiasakul, S., 248, 249, 251
Chiba, A., 193, 204
Chuprina, L., III, 114
Cisse, B., 94

A
Adams, D., 246
Adams, R. H., 95
Agapova, 0.,167
Ajayi, A., 275, 276, 282
Alfred, M. V., 290, 295
Allen, D. E., 262, 264
Alley, R., 145
Altbach, P. G., 158
Anijar, K., 10
Anyanechi-Okpara, U. E., 279
Apple, M. A., 57
Arcinas, M. M., 162
Ariga, K., 247, 253,254,255
Asante, M. K., 34
Atwater, E., 108, 109
Audretsch, D. B., 244
Avila, E. B., 36

C

333
;-~-

!"

"":

~ >'<:'~-'",f-

- >',~.:~',~

~":"'''':-r '> /.;:"" '

334

Author Index

Colby, A.. 35
Coleman, J., 56
Colin, S. A. J. III, 34, 36
Colin, S., 12
Collard, S., 291
Collins, M., 40. 291, 293
Comfort, R. W., 281
Courtenay. B. C., 295
Covey, S. R., 165
Cowan, R., 244
Cox, R. W., 46, 47
Craig, C. S., III
Crawford, M., 94
Crowley, B., 52
Cunningham, P. M., 293

Feldman, M., 243, 256
Feldman, M. P., 244
Feng, J., 106
Feser. E., 242
Field, 1., 56
Finger, M., 292, 293, 295
Florida, R., 256
Fonte, 1., 6
Foucault, M., 39
Freire, P., 13,286,291
Friedman, T. L., 261
Fromm, E., 38, 39,40
Fuller, J., 328

Daloz Parks, S., 30, 35
Damon, W., 35
Daun, H.,47
Davis, A. Y., 34, 38, 39
Dewey, J., 151
Dixon, S. D., 143
Dodd, C., 113
Doeringer. P.• 243
Douglas, M.• 69
Douglas, S. P., III
Downing, K. E, 89. 90. 91, 92. 97. 99
Doyal. L.. 52
Duch, B. J., 262, 264
E

Eckerson, W. W., 315
Edmonds, S., 89
Edwards, R., 48
Ehst, M.,94
Elazier, K. B., 315, 323
Elder, G. H., 93
Elwell, E W.. 46
Erikson, E. H., 49
Espinosa, X., 159
Esposito, J. L., 284
Etzioni, A., 56
Etzkowitz, H., 45, 49, 252
Eyler, J., 140, 150

,~\

I
III ich. I., 146
Ingalls, J. D., 132
Ivanova, V., 167

J
Jaffe, A., 244
Jarvis, P., 46, 51, 54, 55, 56, 112, 116, 316, 317
Jegede, 0., 277
Jesson, B.• 141
Jim, C.• 231
Johansen, O. E., 50
Johnson-Bailey. J., 291
Jordan, J. A., 30
K

H

Habermas, 1., 39, 40
Haldane, J., 49
Hall, B., 323. 325
Hall, E. T., 267
Hamel, G., 320
Handoyo, Dr. S., 103
Hank. M. R., 105
Hargreaves, D. H., 49
Hasan, A., 53, 54, 55
Hayes, D., 316
Heaney, T., 36
Henriques, E. R., 106

F
Fajrianthi, S. H., 103
Fafunwa, A. B., 278
Fagbamiye, E. 0., 278, 279
Faller, M., 114
Farley, S., 94
Faure, E., 50
Felder, R. M., 106

~~to.'"

/ "Henschke. J. A., 121. 122. 123. 125. 127,
130.132
Hewitt. A.• 326
Hickling-Hudson. A., 47
Hill, R. J.• 35
Hofstede, G., 116.264,267
Holford, J., 112
Holliman. R., 93
Holt,J.,54
Holtz, Dr. J. K., 89, 90, 91, 92, 97, 99
Hooks, B., 38, 286
Horkheimer, M., 37
Horton, D., 93, 95
Horton. M., 13
Hsu. R.. 319
Huang, Y., 141, 145
Hunter, J. E., 315
Husen, T., 48

G
Galagen, 114
Galbraith, J. K., 326
Gardner, H., 324
Gates, B., 157. 158
Gergen, K. J., 10, 16, 17
Ghai, D., 46
Gibbons, M.,49
Giddens, A., 47
Giles, D. E., 140, 150
Gill, S., 47
Gilley. D. V.• 75
Glastra. E J., 292
Goodnow, J. 1.,49
Gough, 1.,52
Gramsci, A., 4, 38, 40
Griffin, K.,47
Griffith-Jones, S., 47
Groh, S. E., 262, 264
Groome, H. T., 286
Guglielmino, L. M., 114
Guglielmino, P. J.• 114
Guo, S.• 290, 295
Guy, T. A., 34
Guy, T. C., 291, 295

D

,,/ ,,'

*:!~~.

"-" ~~:..

V

. ~' "

'."' ~

335

Author Index

Kamal, A. A.• 299, 300,301,302,304,305,
306,309,310
Kamens, D. H., 47
Kaye, A. R., 281
Kazanas, H. C., 323
Keeble, D., 244
Keen, C. H., 30
Keen, J. P., 30
Kegan, R., 35
Kell,G.,I64
Kelley, C., 56
Kelsey, J., 141
Kenneth, L., 231
Ketels, C.• 251
Kirkpatrick, D. L., 329
Klingenberg, M., 167, 168
Knowles, M. S., 7,8, 11,13,22,122,123,132,
158, 164, 165,318
Kojima, H., 247

Kornik, J., 317
Kurtz, E, 33
L

Labouvie-Vief, G., 28
Lahur, A., 105
Lambert. R., 144
Lawrence, E.. 244
Lawson, C., 244
Lecler, Y., 249, 251
Lee, M.,291
Leen, T., 154
Lesser, E., 326
Levin, H., 56
Levine, A., 285
Leydesdorff, L., 45
Liebowitz, J., 261
Lindholm, P., 95
Lipumba, I. H., 47
Lisa, B., 232
Lorenz, R., 47, 48
Luckmann, T., 18,54
Lukens, J. G., 113
Lundvall, B.-A., 47
Luszczynska, A.,93
Lynch, D. E., 18,21,77,81
M
McCoshan, A., 48
McCune, S. K., 114
McFarlane, H., 154
McGary, H., 33
Mackenzie, 278,281
McLaren, P., 36
Madsen, R.• 30
Mager, R. E, 325
Mani, S., 207, 214
Mannion, G., 292
Marcuse, H., 38, 39, 40
Marty. c., 128
Marx, K., 38
Maslow, A., 54
Mbiti, John S., 80
Mellander, K., 326
Merriam, S. B., 28, 30, III, 112, 114, 116,
117,291,293,295
Meyer, J. W., 47
Mezirow, 1.. 4, 18,28,33, 141
Mills, C. W., 39, 57
Mitlacher, L. W., 114
Mongkhonvani, Dr. J., 241
Monjak, T., 246
Mori. M.,249
Mosha, Dr. R. Sambuli, 19,21,71,72,73

-

Author Index

336
Mulenga, D., 293, 295
Murphy, Christina, 74

N
Nabeshima, K.,245
Nagel, E., 52
Nah, Y., 116, 117
Naidoo, R., 241, 257
Nesbit, T., 291
Nurtjahja, 0., 105, 106
Nyrere. J. K., 31

o
Ocampo,J. A, 47
Oettingen, G., 93. 97
Okukawa, H., 191, 196
Omotoso. Dr. A. A., 273, 274, 275,276,281
Orivel, E, 57
Osifo-Dawodu, E., 94
Otero, M. S.,48
Ouane, A., 292, 294

p
Page, 1., 95
Pang. V. 0., 108
Parks Daloz, L. S., 30, 35
Pearlman, K., 315
Phillips. 1. 1., 329
Piskurich, G. M., 323
Poapongsakom, N., 245, 246, 252,253,255
Polanyi, M., 244
Porter, M., 242, 243,246, 250, 251
Prahalad, C. K., 320
Pratt, D. D., 93
Preece, J., 292, 294
Prins, E., 292
Pritchett, L., 56
Putnam, R. D., 30

Q
Qjang, Z., 289, 295
R
Ramirez, E, 56
Reigeluth, C. M., 323
Robens,~,46,289

Robertson, R., 46
Rocco, T. S., 291
Rodrik, D., 47
Rogers, A., 202, 292, 294
Rogers, C. R., 146
Rosenberg, M. J., 325
Rosenfield, 243
Roth, W. M., 94

Rothwell, W. 1., 323
Rubenson, K., 50
Rubin, B., 261
Ruixu, W., 231
Rumble, G., 281
Russell, A., 68, 160
Russell, J., 143
Ryerson, A, 6
Rygg, M.,53

S
Sandlin, 1., 292,294
Sarbib, J. L., 95
Saxenian, A. L., 243, 244
Scanlon, E., 93
Schedler, ~ E., 292
Schied, F., 291, 293, 295
Schmidt, E L., 315
Schuller, R., 56
Schuller, T., 51, 57
Schultz, T. W., 64, 241
Schumacher, E. E, 274
Schwarzer, U. S. R., 93
Selvaratnam, V., 158
Sheared, V., 34, 293
Sheerin, S., 106
Shotter, John, 5
Sinnot, J. M., 28
Sissel, ~, 293
Smalley, R. L., 105
Smith, R., 318
Snow, E., 145
Some, Malidoma Patrice, 81
Some, Sobonfu, 81
Spellings, M., 283
Spikes, Dr. W. E, 289
Srinivasan, L., 50
Sri sa-an, H. E. W., 6, 7
Steiner, M., 243
Sternberg, R. J., 30
Sticht, T. G., 294
Story, J., 47
Strohschen, G., 3, 9,15,245,315,323
Sturman, A, 49, 52
Sukon, K., 251
Sullivan, W. M., 30
Syahrani, A., 103
Szczerba, P. A., 299, 300, 306, 309, 310

337

Author Index
Terkla, D., 243
Thomas, T. M., 50, 51
Tipton, S. M., 30
Tisdell, E. J., 7, 8, 291
Titmus, C. J., 132
Titus, T., 126, 135
Trueba, H. T., 108
V

Valeyre, A., 47
Van Der Veen, R., 292, 294

W
Wagner. D. A., 57
Wallerstein, 1.,46,47
Walter, p., 55
Wankhede, S., 207
Waters, M.,47, 241
Watkins, A., 94
Watson, R .• 94
Watson, S., 15
Wattana, P., 246
Weinstock, J. S., 34
Welton. M. R., 291, 292
West, C., 38
West, W.,291

Wickens, C., 292, 294
Wilkinson, E, 244
Williams, R., 39
Williamson, J., 245
Willis, K., 90
Wilson, A L., 291
Wilson, J., 142
Witlerschein, W., 319
Wolfe. D., 256
Wonglimpiyarat. J.• 243
Wood, B., 142
Wynyard. R., 316

X
Xiangjun, L., 231
Xiaobo, Z., 233

y
Young, R. C., 316
Yu, T. TC., 221

Z
Zahan, Dominique, 79
Zemke, R., 328
Zemke, S., 328
Zhu, L., 89

T
Tancredi Carvalho, A M. 0.,128
Tavanti, M., 157
Taylor, E. K.,315
Taylor, E. W., 7, 8, 33

!~

Subject Index

A
Abstracted empiricism, 57
Academic achievement, 106-108

Ad infillitum, 75
Ad nauseam, 78
Ad II/hilum, 78
Adamson University, 161
ADDIE model, 23, 317-318, 327

V

~dult-education

African-centered interpretation, 34
development -oriented, 173
dimensions of, 20
direction, structures, and purposes, 293
examples of, III
expansion of, 7
goals of, 7-8, 14, 19,20,290
ideology and globalization, 8
instructional tasks, 5
internationalization of, 289-296
international programs, 63,71,74.165
key value of, 264
leadership development, 12
models, 24
neoliberal attack, 141
North American-branded dichotomy of the
goals of, 7
political leadership, 29
praxis of, 3-4, 12, 17.20
V principles of. 22, 24, 121, 164, 317
psychological models of development
in,28
radical tradition of, 40
reorganization argument, 50
shared vision of, 5
typology of, 8
use of. 168
Western methods, 186
VAdult Learning theories, 118
African Socialism, 31

V

African-centered
35
Africentric, 31, 34-35
Agronomy, 91
AIDS, 91, 212
Airlangga University, 103-109
Albrasl Alunorte Corporation,
132-133
Alley house project, 154
Alliance for Progress program, 121
American Association of Community College
(AACC),67
American College Testing (ACn, 67
American National Standards lnstitute
(ANSI),67
American Presidential system, 278
American Society for Training and
Development (ASTD). 67-68
Amnesia, 141
Andragogical principles, \3, 23
elements of, 23
Andragogy, 13,22, 121, 159, 164-166,295,
318-319
Anti-war movements, emergence of, 35
Apothecary professional program, 104
Apprenticeship, 50
Armed Anticommunist Resistance in
Romania, 174
Aryan superiority, idea of. 29
ASEAN, 246, 249.255
Ashby Commission, 276, 278
Asia-Pacific Program of Educational
lnnovation for Development
(APElD),6
Asian Development Bank. 247
Asian economic crash, 253
Association for Career and Technical
Education (ACTE). 67
Association of Learning Providers
(ALP),67

3:

340

Subject Index

Auburn Career Center, 67
Autoclaving, 209
Automotive cluster, 241-257

V

J/

Chinese International Rotation Programs,
221-240
Civil war, 167
Classical economic theory, 51
B
Classroom-based training, 221
Clustering, 242-245, 249-252, 255, 257
Bahasa Indonesia, 103. 105
Co-constructing, 15-20, 23
Bahasa Malaya, 105
Codified knowledge, 244, 256
Baillie schools, 145
Base of the pyramid model (BOP), 163
Cognitive development, 28
Cohort programs, 36, 40
Belem, Para, Public School Adult Education
(BPPSAE), 122
Cold war, 9
Berlin Wall, fall of, 33
Collective agency, 92-95, 97, 100
Bhabha Atomic Research Centre (BARC), 209
Collectivism, 117
Biomedical waste, 208, 210-211, 214,
Colonization. 8, 39, 284, 316
216-217
Colonizing minds, 8
Biomedical Waste (Management and
Comfort zone, 12,20,238
Handling) (BMWM) Rules, 210,214
Common Heahhcare waste Appropriate
Black North American, 15
Management Plant (CHAMP). 212,
Blended learning, 224, 240, 323
214-215,217
Blended shore program, 5, 14, 18,20,22-23
Common Treatment Facilities (CTFs), 217
Blogs, 261
Community activists, 4, 7
Boudreau formula, 315
Community based learning, 81
Bulgarian Socialist Youth, 173-174
Community building, 72, 80-81
. Bumiputera, 108
Community Learning Centers (CLCs),
Bureaucratic rationality, 37-39
191-204
Burkina Faso's Development Learning Center
definition of. 201-203
Project, 96
Community Service Learning. 139-154
Competence-based curriculum, 103
C
Competitive strategies, 320
Cake Walk Contest, 15
Computing Technology Industry Association
Capitalism. 9, 33, 37-39, 157
Inc. (CompTIA), 67
competitive ethics, 38
Concentration camp. 169, 178
creative, 157
Conceptual orientation, 151-152
Consciousness theory. 39
destructive effects of, 39
exchange economy of, 38
Conservation value. 91, 95, 98
free-market. 9
Consortium approach. 281
global. 33
Constructionism. 17.20
ideologies of, 30
Constructionist principle, 18
working of. 39
Constructionist theories, 54-55
Cardamom planting. 200-201
Constructivist approach, 31
Carnival beauty contest, 135
Contemporary life, characteristic, 28
Caucasian nationality, 168
Continuing professional education. 104
Central Electric Corporation of Para
Cosmic survival demand, 74
I/" Critical incident, 124
(CELPA), 122
Central Pollution Control Board (CPCB), 215
Critical theory, 7, 33, 37-40, 290-291
Centre for Environment Education (CEE),
Cross-cultural
208--210.212-217
awareness, 16.23
Chagga people. 72-75, 79. 80
program. 108
Chaos theory. 15
teaChing, 134
Chiapas-Mexico Program, 158--160
training, 4, 108
Chief Human Capital Officers Council, 67
Cross-functional rotations, 233
Cultural domination, 69
Children of War, 177
Chinese communism, 141
Cultural-linguistic analysis, III

3&

Subject Index
Ethnic cleansing. 167
See also Civil war
Experiential learning, 96, lSI

Cultural values, 31. 107, 116-117.268
Curriculum model and Delivery method.
280-281
Customer service component, 69
Cytotoxic waste, 209

F

Fascist Camps. 179
p'Federal University of Para (UFPA). 122-123,
D
129.131
De La Salle University-Manila. 161
Federation
of Industries of Para (FlEPA),
Democratic Socialism, 20.27,30-31.33.
122,129
37-38.41
Filariasis, 207
Demographic dividend. 245. 247
First world institutions. 3
Dentistry educational program. 104
Florence Nightingale, 153
DePaul University. 64. 158, 161-163.299-311
Folk High School, 50
Design learning activities. 328
Fortune 100 companies, 264-265
Destructive competition, 75
Fortune 50 company, 263. 265
Detroit of Asia. 254
V Foundation for the Development of Education
Development Dimensions International
Special Projects (FADESP), 131
(DDl),67
Fractal geometry, 15
Development psychology, 49
Fundamentalist thinking. 143
Developmental task, 27, 31-33

V

V

V

Dialectical thinking, 28
Direct personal agency, 92
Disability adjusted life years (DALYs), 207
Disconnectedness, 75
Discriminatory practices, 321
Disharmony, 75, 310
Distance education, 24, 91,129,217,275-286
Distance Learning Course, 130
Distance Learning Institute (DLT), 279
Doggy bags, allowance, 329
Domestic violence, 38
Down sizing, 235
Drop-out, 157, 197
dvv intemational, 170-171. 181, 187

E
e-leaming, 97. 224
East India Companies, 316
Eco-c1ubs, 213
Economic globalization, 46-47
Economic miracle, 167
Education and curriculum development. 112
Education for All (EFA). 192, 196
Education Law. 203
Educational malpractice, 321
Emerging economies. 3,6.24,321-322
Enlightened times, 326-327
Enron. 158
Environment Information Systems
(ENVIS),215
Environment Protection Act, 214
Environmentally friendly approach, 74
Epistemic cognition. 28
Escola Bosque, see School in the Jungle

V

G
Genetic principle. 8
German Adult Education Association, 170
Global capitalism, 33
Global citizenship, 151,285,294.299
Global Compact mission. 163
Global competition, 53, 56
Global competitiveness, 47, 53, 57, 67
Global standards, 68, 70
Global village, 10-11. 13,53,64.320
Globalization theories, 46
Government-based initiatives, 89
Greenpeace, 29
H
Haukeland Hospital, 214, 216
Healthcare industry, 208--212
Hegemony, 16,20,32,38,171.289, 292. 31~
Hepatitis Band C. 2JJ7. 216
HEWMEP, 209-215
History shops. 169
HIV, 91, 207. 216
Holocaust. 180
Homeless People Federation of the Philippin.
(HPFP),161-162
Hospital Infection Society of India, 212
House Restoration Project, 146
Human capital theory, 56, 64. 282
Human Resource Development, 46. 57, 98,
128,245,247,290,294,295

I
Ideological battlegrounds. 18
ideological manipulation. 29

Subject Index

342
Indian Society for Hospital Waste Manage
ment,212
Indira Gandhi National Open University
(IGNOU),217
Individualistic leadership, 16
Indo-Canadian Environment Facility
(ICEF),215
Indo-Norwegian Environment Program
(INEP),212-215
Industrial Promotion Act, 248
Industrial revolution, 285
Information, communications, and technology
(ICl), 8, 24,46,89,93,96-97,325
Information sharing, 255, 268-269
Institute for Business and Professional Ethics
(IBPE), 161, 163
a/' Institute of Educators in Belem (ISEBE),
122,127
Instructional system design (ISD), 323, 325,
327,329
Instructional Systems Association (ISA), 67
Instructional technologies, advances in, 326
. Integrated Healthcare Waste Management Plan
(IHWMP),214
/Intellectual resources, 98-99, 157
V Inter-cultural partnership, 134
Interconnectedness, 21,34,71,74-75,
77-79,83
awareness of, 72, 77-79
International adult education, 128
International Association for Continuing
Education and Training (IACET), 67
International-by-Design, 158
International Convention on Monuments and
Sites (ICOMOS), 148,152
International Labor Organization (ILO), 301
International Literacy Year, 192-193,294
International Monetary Fund (IMF),
300-301
International Organization for Standards (ISO).
21,77-84,323
International rotation programs, 221-239
challenges in China, 223
definitions, 221
drivers, 221
effective project management, 226
project management, 226
resistance to, 222
selection process, 232
International Society for Performance
Improvement (ISPI), 67
Internet Protocol (IP), 302
ip/wlda.74

V

V

ISDN phone, 300-302
Iterative learning, 264. 266, 268-269

J
Japan International Cooperation Agency
(JICA). 194
K
Kikuyu people, 75
Kilimanjaro, 78, 80
Knowledge economy, 10,96,241,246.257
Knowledge externalities., 244
Knowledge society, 7,9, 13, 18.317
Komillkall,203-204
Korean Management Development
company, 269

L
Labor Skill Promotion Act, 256
Language problem, 105
Leadership Development, 15, 112, 127,
164-165,233,237,262,264-265
Leadership rotation development program, 237
Learning Management System (LMS), 261,
264,271,317
Learning opportunities, 53, 56, 112, 193,
195,203
Learning society, 52, 56,198,203
Level of abstraction, 152
Liberal arts, 5, 118
Lifelong education, 13,20,46,48,50-51,
56,112
Lifelong learning, 4,15,19,21,45-58,103,
111-112, 118, 128, 172, 174,204,290,
295
definitions, 51-52
Linear communication, 113
Literacy campaign, 192
Literacy for All Decade, 294
Literate province, 192
Localized knowledge spillovers, 244
Lupang Pangako Urban Poor Association, 162
M
Macedonia, 173-174
Makhalla Foundation, 180-181
Malaria. 207
Management of International Public Service
Graduate Prograrn, 158
Managerial actions, 232
Manila-Philippines Program, 158, 161
Maori protocol, 149
Marxophobia. 36
Material resources, 98, 100

343

Subject Index

Ottoman Empire, fall of, 171
Mega-market, 66
Oxford University, 278
Mental colonialism. 317
Mercantilism, 316
p
Mergers and acquisitions, 234
P'" Para Parmers, 122, 124-125,129-132, 134
Millennium Development Goals (MDGs), 6,
Participatory action research (PAR), 161, 162
94,294
Participatory poverty assessments (PPA), 161
p/'Mis.IOuri Parmers, 123, 127, 130-131
;/ Partners of the Americas (POA), 121. 127,
Moeawatea process, 139-141,144.150-154
129,131,135
Multi-drug resistant TB, 207
Peer-support, 107
Murtala-Obasonjo military regime, 277
People-to-people initiative, 121
Musical standards, 15
Performance improvement, 4, 7, 330
Post-colonial era, 158
N
Post-Fordist work, 47, 241
Narrow casting, 279
Post-formal operations, 28
National Association of Colored Women's
Post-modern activist, 7
Clubs. 34
Post rotation career development, 236
National Association of International
Postmodernism, 290, 296
Educators (NAFSA). 283
Power distance, 116,267
National Education Act. 245
Private-publiC collaboration, 95
National Institute of Engineering Technologies
Problem-based learning, 104, 262, 264.
(NICEr),67
266,269
National Socialism, 167-170
Program assessment, 329
National TB program (NTP), 207
Project sequencing, 233
Nazis, 167-168
Proxy agency, 92. 94, 100
Nederlande Indische Artsen School
(NIAS), 103
Q
Neo-literates, 199,201
Quality of life, 6, 8-10, 91, 93, 194, 196.203,
Neocolonialism, 292
281-282,286,317,330
Neoliberal,56, 141, 151, 154
Quantitative techniques, 55
New Knowledge Production. 49
New Zealand Broadcasting Corporation
R
Race pride, 31 , 33. 35
(NZBC).153
Racial purity, 29
NFUAJ, 191. 193-196, 198,201.203
Radical development, 32-33. 37
Non-academic activities, 108
Radioactive waste. 209
Non-formal education programs, 7.
Rainbow-coalitions, 33
78.204
Razgovornye chaikhany, see Tea-house talks
consumers of. 70
Return on investment (ROI). 10,21.221,
definition for, 63
223-225,239,315
global standards, 63
Rewi Alley, 139-141, 144-145. 147-149
quality assurance, 70
Risk management, 225
standards, 68-69
Role models, 141, 153
Non-linear thinking, 113
Roman Catholic Bishop, 143
Non-managerial rotation programs, 226
Rotation goals, 228-229
Nordic adult education, 50
Rotation investment risk. 233
Nordic countries, 50
Rotation project planning, 226-228
Norwegian Agency for Development
Cooperation (NORAD), 214
Rotation trainee
advice to the, 238-240
do as Romans do, 239
o
Obshestvo Znanie Orjol, 182
S
OECD, 46-47, 49-52, 54-55
Safety awareness, 238
Off-campus organizations, 108
a/'School in the Jungle, 122, 128
Off-the-job-training (OffJT), 255
School of Public Service (SPS), 158, 163
On-job-training (OJT), 255

y

344

Su bject Index

School Tot Opleidig van Indische Tandartsen
See a/,W) Videoconference
(STOVm,103
Thai dupioni silk, 16
Science-friendly policy, 89
Thai Society for Automotive Engineering
Self-conscious awareness, 28
(TASE), 253-254
Self-development. 165
Thailand Development Research Institute
Self-directed learning (SOL). 29,40-41,54.
(TORI), 246
112,114-117
Theory of learning, 116
Self-directed learning readiness scale
Third world countries, 112,321
(SDLRS), 114-115
Time planning. 233
Totalitarianism, 37
Self-efficacy, 89,92-95.99-100.105
Tourist-driven heritage, 144
Self-ethnic liberation, 35
Self-help groups, 33, 162
Toxics Link, 212
Service learning, 23, 81,139-140, 145, 148,
Train-the-trainer concept, 224, 240
150-153. 161
Transactional and transformative skill. 326
Transition economies. 10
Sexual harassment. 38
Silk Route, 17
Transnational education. 64-65
Simulation technique, 124
Triple Helix. 242.247,252-253.256
Tuberculosis, 207
Six sigma for learning, 66
Skill diffusion, 242,247,253
u
Skill training, 195,256
Uncertainty aVOidance, 116
Slavery and racism, 16
Uncritical acceptance, 56-58
SMART goals, 240
. Underinvestment in education, 246. 253
Snoozers, 148
UNESCO, 6.46-47,49-55.77-78.89,94,97.
Social Cognitive theory, 92, 95
191-194.196,201,203-204,278,281,
Social constructionism, 17
292,294
Social orientation, 116
Union movement, 32-33
Social transfonnation, 8, 72, 80-81
United Nations Global Compact (UNGC), 163
Socialism, 31, 33, 37, 41,169
United Nations High Commission for Human
Socialist economy, 31
Rights (UNHCHR), 160
Socialist ethics, 30
United
Nations-New York Program, 158,
Socialist transfonnation of society, 35
162-164
Socialization, definitions of, 52
US Black slaves, 16
Socialization theory, 49
US
Online Education organization. 266
Societal capacity, 92-94,97, 100
Soft Skills, 177
V
Sovietism, 37
Value-added products, 241
Spiritual dimensions of learning, 83
Value-centered international adult
Spiritual people, 77
education, 158
Spirituality, 4, 19-20,71-77, 143
Values-based leadership education models, 23
definition of, 76
Vendor-driven IT choices, 10
Stalinists, 167
s.-Video school, 125
See also Nazis
Videoconference, 261,299-311
SlUdent feedback, 302,307-309
classes, 300-301. 305
Subject-matter experts (SMB), 325
course evaluation, 309-310
Sustainable value leadership. 158
discussions. 299-300. 305-306, 311
Synchronous instruction, 261
improvements. 306-307
T
Tacit knowledge, 231, 244.256-257
Tax incentive packages, 256
Taylorism, 48
Tea-house talks, 180, 185-186
Teleconferencing, 261

Vietnamese vocational skill development
programs, 23
Vincentian Center for Social Responsibility
(VCSR),161
Virtual faCilitation, 224
Vocational and in-service training, 50
Voluntariness, principle of, 176

34

Subject Index
W

Waitangi Treaty House, 144
Wa1-Mart, 32
War of liberation, 29
War victim. 178
Warsaw Pact, 33, 171
Waste and Resource Management (WaRM).
208-209,213-216
We-versus-them attitudes, 75
Webinar. 272
Weimar Republic, failure of, 180
White Africanists. 35
White North American society. 16
White supremacy. 29-30. 35, 41
Women. Work, and Development (WWD)
Project. 162
Workload planning, 235-236

World Bank, 6, 29. 47, 49, 94, 96, 192,
246-247,290
World Development Indicators, 89
World Health Organization (WHO), 164.215
World system (WS) theories, 46-47
World Terakoya Movement, 193
World Trade Organization (WTO), 299

y
Year Zero, 141
Yellow peril. 153
Youth Union, 195
Z
Zapatista communities, 160
Zero-sum. 269

